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Recent efforts to improve the quality of mathematics teaching have focused largely on
engaging teachers in various forms of teaching-learning inquiry to enhance teachers’
mathematical knowledge for teaching, and to effect shifts in how they view mathematics,
teaching, and learning (Clarke & Hollingsworth, 2002; Goldsmith, Doerr, & Lewis, 2013;
Superfine, 2019). Despite adopting the best practices in professional learning (Timperley,
Wilson, Barrar, & Fung, 2007), there are still many challenges for mathematics educators to
enhance the teaching practices of teachers in mathematics classrooms. As highlighted by
Superfine (2019), many of these professional learning activities, which are not sustainable in
terms of support and duration, finish before any real changes in teachers’ practices have taken
place. The key to influencing teacher practices is then to design opportunities for professional
learning, and focus on how teachers learn from these opportunities (Choy & Dindyal, 2019).
Drawing on extant literature and our initial findings from a study involving mathematics
teachers from three primary schools in Singapore, we propose a new professional learning
framework to design learning opportunities for mathematics teachers to improve their
teaching.
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